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Abstract: This study investigated the role of artificial intelligence in
enhancing students' writing skills through the use of Cambridge’s Write &
Improve tool. The research aimed to examine two main objectives: first, to
analyze how the tool provided personalized feedback that supported
students in improving their writing performance; and second, to explore its
impact on students’ motivation and confidence in fostering independent
writing. The analysis focused on key features such as grammar correction,
vocabulary enhancement, sentence structure simplification, and coherence
support. These features were found to contribute significantly to the
development of students’ writing by offering iterative learning
opportunities, promoting self-correction, and reinforcing confidence
through positive feedback. Although the tool demonstrated considerable
benefits, the study also identified limitations, including the potential for
overdependence on the technology and its limited capacity to interpret
complex contexts. The findings concluded that while Write & Improve
effectively supports writing development and autonomy, it achieves optimal
outcomes when used alongside traditional instructional methods.
Recommendations are provided for educators to integrate the tool as a
supplementary resource that encourages reflection and active engagement
in the writing process.
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Introduction

In recent years, the integration of technology into writing instruction has expanded opportunities

for language learners to develop their writing skills through personalized and sustained engagement.
Among various innovations, digital writing platforms that provide formative feedback have gained
considerable attention in pedagogical practice. While these tools are designed to support writing
improvement, their role in fostering learner motivation, self-confidence, and autonomy has received
limited empirical attention. Most existing studies have prioritized surface-level error correction, scoring
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validity, or tool functionality, leaving a conceptual and practical gap regarding how these platforms
contribute to meaningful learning and ethical development in the writing process.

This study seeks to address that gap by investigating how a widely used digital platform, Write &
Improve, facilitates writing development among learners through iterative feedback. The research is
grounded in the assumption that writing is not merely a mechanical skill, but a process that involves
reflection, revision, and critical engagement. Accordingly, the study explores how ongoing feedback
delivered in accessible and individualized forms can influence not only the quality of student writing but
also the learner’s sense of ownership and responsibility in the learning process. By doing so, this
research contributes to the broader discourse on writing pedagogy, highlighting how digital tools can
support educational goals beyond accuracy, such as learner agency and academic integrity.

Traditional models of feedback in writing instruction often depend on teacher-generated
comments, which may be delayed, generalized, or limited by time and class size constraints. As noted by
Winiewski et al. (2020), such conditions can restrict the frequency and depth of feedback students
receive, especially in contexts where writing instruction must serve large cohorts. Compounding this
challenge, writing continues to be one of the most demanding language skills to master. Learners
frequently experience difficulties in syntactic control, lexical variety, textual cohesion, and rhetorical
organization (Bitchener & Knipe, 2020). These challenges point to the necessity of consistent, targeted
support that enables students to identify their weaknesses and revise meaningfully over time.

A growing body of research affirms the value of formative, personalized feedback in enhancing
writing skills. Feedback that is specific and learner-centered has been found to promote higher
engagement with revision and greater awareness of writing strategies (Nazim, 2024; Alharbi, 2023).
Unlike summative evaluations, formative feedback enables learners to approach writing as a process of
development rather than a product for judgment. Repeated exposure to feedback and the opportunity
to submit multiple drafts contribute to a growth-oriented mindset and foster self-regulated learning
(Zhang, 2021). As Rahman et al. (2022) emphasize, such engagement cultivates not only technical
improvement but also emotional resilience and motivation in writing tasks.

Importantly, the way learners respond to feedback is also linked to broader issues of ethical
learning and academic responsibility. Effective feedback mechanisms do not merely point out errors but
guide learners toward understanding their own writing decisions. This encourages critical reflection
and supports the development of independent judgment. Nazari et al. (2021) argue that fostering such
reflection is central to the cultivation of academic integrity. Likewise, Pokrivéakova (2019) highlights the
importance of promoting original expression and personal voice in writing pedagogy outcomes that are
more likely to emerge when learners are engaged in iterative revision based on formative input.

Another pedagogical advantage of digital writing platforms is their potential to enhance
accessibility and inclusivity. Flexible access allows learners from diverse linguistic and educational
backgrounds to engage with feedback at their own pace and outside the constraints of class time.
Kukulska-Hulme (2021) notes that such affordances are especially valuable in promoting equity,
enabling differentiated learning in line with the principles of Universal Design for Learning (Moore,
2007). When consistently implemented, such systems can reduce dependence on teacher availability
while maintaining the integrity of feedback delivery across learner populations.

However, the use of digital platforms in writing instruction is not without critique. Concerns have
been raised about the limitations of feedback systems in capturing rhetorical nuance, cultural
appropriateness, or the overall coherence of arguments dimensions often best addressed through
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teacher-student interaction (Kukulska-Hulme, 2021). Moreover, there is ongoing debate about the risk
of overreliance on external tools for editing and revising, which could hinder the long-term development
of learners’ independent writing strategies (Selim, 2024; William, 2024). To address this, it is essential
that writing technologies be integrated into instruction with pedagogical guidance, ensuring that they
serve as developmental aids rather than crutches.

Given these considerations, this study investigates how Write & Improve contributes to learners’
writing development through its feedback mechanisms and revision process. By focusing on writing
quality, learner motivation, and reflective engagement, this research aims to provide insights into the
pedagogical value of feedback-oriented platforms in second language writing instruction. The findings
are expected to inform both classroom practice and curriculum design, offering a framework for
integrating writing technologies in ways that are ethically grounded, learner-responsive, and
educationally effective.

Research Method

1. Research Design

A qualitative observational design was employed to enable a detailed analysis of the tool’s
interface and its key components. The exploration focused on identifying how the platform provides
corrective and formative feedback on grammar, vocabulary, sentence structure, and overall writing
coherence. This approach allowed for an in-depth understanding of the tool’s pedagogical potential
without involving participants or classroom interventions.

2. Data Collection

Data were collected through systematic observation and documentation of the tool’s feedback
process. A series of writing samples were submitted to the platform to generate feedback, which was
then recorded and organized for analysis. The data collection process consisted of two main stages:

a. Observation of Tool Features
The interface and functions of Write & Improve were examined in detail. Specific attention
was given to how the platform responds to user input, the types of feedback it generates, and
the areas of writing it targets—such as grammar correction, vocabulary enhancement, and
sentence structure improvement.

b. Documentation of Feedback Process
Multiple versions of writing texts were submitted to the tool in order to observe how feedback
changed over successive drafts. Feedback outputs were documented, categorized, and
compared to assess the types of errors addressed, the specificity of suggestions, and the
consistency of revision prompts across submissions.

3. Data Analysis Technique

A descriptive analysis was carried out to interpret the data and identify patterns related to the
tool’s instructional support. The analysis followed three main steps:

a. Feature Analysis
Each observed feature was analyzed in terms of its usability, clarity, and relevance to
common writing challenges encountered by English language learners. The effectiveness of
each function was considered based on its potential to guide learners through independent

revision.
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b. Feedback Evaluation
The feedback was assessed for its instructional quality, focusing on the clarity, depth, and
pedagogical value of the suggestions provided. Emphasis was placed on whether the
feedback was actionable and could facilitate learner improvement over time.

C. Synthesis of Findings
The results from the observation and evaluation stages were synthesized to form a
comprehensive view of the platform’s potential role in writing instruction. The synthesis
highlighted how the tool supports autonomous learning, promotes writing revision, and
contributes to learner confidence in writing

Results & Discussion
1. Results

This section presents the results derived from qualitative observation of the Cambridge Write &
Improve tool, structured according to emerging themes aligned with the research objectives. The
findings emphasize the tool’s role in enhancing students' writing development, motivation, confidence,
and autonomy:.

a. Empowerment through Personalized Feedback

The Write & Improve tool’s personalized feedback mechanism emerged as a critical factor in
empowering students to enhance their writing skills. The observations revealed that the tool offers
various features and processes designed to address individual writing challenges effectively.

1)  Detailed Feedback on Writing Elements

The tool provides specific, actionable suggestions on critical elements of writing,
including grammar, vocabulary, sentence structure, and coherence. During the observations,
the following insights were noted:

a) Grammar Correction: For example, when a sentence like “She go to the market
yesterday” was input, the tool identified the verb “go” and suggested “went” to
correct the tense error. Alongside the correction, the tool offered a concise
explanation of why past tense was necessary.

b)  Vocabulary Suggestions: In a sample sentence like “The food was very good,” the
tool recommended replacing “very good” with “delicious” to encourage more
precise word choices. This type of enhancement supports students in expanding
their vocabulary repertoire.

c) Sentence Structure: When students input overly complex sentences, such as
“The boy, who was running fast because he was late, tripped and fell,” the tool
provided a simplified version, such as “The boy was running fast because he was
late and tripped.” This process helps students understand the importance of
clarity in writing.

d)  Coherence and Organization: The tool highlighted logical flow issues in longer
texts by suggesting transitions or restructuring paragraphs. For example, if a
paragraph lacked a clear topic sentence, the feedback emphasized its necessity
and provided examples.
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2) [terative Learning Support

The iterative process of feedback and resubmission fosters active engagement with

writing. Observations of multiple iterations revealed how the tool supported gradual

improvements:

a)

b)

Progress Tracking: When students revised their submissions, the tool
highlighted improvements visually, such as an increasing score or a message
like “Great job! You’'ve improved in grammar by 20%.” These metrics motivated
students to continue refining their work.

Encouragement of Experimentation: By allowing multiple revisions, the tool
encouraged students to test different sentence structures or vocabulary
without the fear of penalties. For instance, the transformation of passive voice
sentences “The cake was eaten by the boy” into active voice “The boy ate the
cake” was experimented with, and the improvement in clarity and brevity was
recognized by the tool.

3)  Encouragement for Self-Correction

One of the tool’s strengths is its ability to guide students toward independent learning.

Feedback was designed to prompt students to think critically about their errors rather than

merely providing answers:

a)

b)

Prompting Reflection: Instead of simply correcting “He don’t like apples,” the
tool displayed a message like “Check the subject-verb agreement. Should it be
‘don’t’ or ‘doesn’t’? Why?” This type of guidance encouraged the user to identify
and understand the mistake before applying the correction.

Positive Reinforcement: The tool used motivational messages such as “Well
done! You've mastered this skill,” when users successfully implemented
feedback. These messages helped build confidence and reinforce learning
outcomes.

2. Empowering Students to Enhance Motivation and Confidence in Writing Independently

The Cambridge Write & Improve tool displayed numerous features that encouraged students to

build motivation and confidence in writing independently. Through descriptive analysis of its

functionalities and feedback mechanisms, the study identified specific ways the tool supported learners

in becoming self-directed and motivated writers.

a. Motivational Aspects

1)  Progress Tracking and Visual Indicators of Improvement

The tool offered real-time feedback through progress scores and improvement

graphs, which motivated users by showing tangible growth. For example, a user’s

initial submission might receive a CEFR level of A2, accompanied by a progress bar

indicating areas for improvement. Subsequent submissions that incorporated the

feedback could achieve B1, and the improvement was visually displayed as a "growth

bar.".
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2)

3)

Achievement Badges and Positive Reinforcement

Students received digital rewards, such as badges, for reaching milestones like
submitting five drafts or reducing errors in key areas like grammar or vocabulary. This
gamification element created an engaging experience. One example included a
message displayed after significant progress: “Congratulations! You've earned the
‘Grammar Guru’ badge for reducing grammar mistakes in three consecutive drafts!”
Observational data indicated that students often expressed satisfaction with these
rewards, fostering a sense of achievement and engagement.

Goal Setting through Gradual Feedback

By breaking the writing process into smaller goals, the tool reduced cognitive load and
helped students focus on manageable tasks. For instance, one feature suggested
“Focus on improving verb usage in this draft” instead of addressing all errors
simultaneously. Observations showed that users who followed this advice
demonstrated gradual but consistent improvement. In one case, a user corrected verb
tenses in successive drafts, moving from “He go to school yesterday” to “He went to
school yesterday,” reinforcing a sense of accomplishment with each corrected error.

b. Confidence-Building Mechanisms

iy

2)

3)

Clarity and Actionability of Feedback

Feedback was tailored to be constructive and actionable, ensuring students
understood their errors and how to address them. For example, when a sentence like
“She don’t likes apples” was identified, the tool provided detailed guidance: “Subject-
verb agreement issue. The correct form is: She doesn’t like apples.” Observation
showed that user appreciated the tool’s ability to clarify concepts, with many
revisiting similar corrections in subsequent drafts. This iterative process reinforced
their understanding and built confidence in applying the rules independently.

Support for Independent Problem-Solving

The tool encouraged users to analyze their errors and implement corrections without
external assistance. For instance, after highlighting redundancy in the phrase “free

“e

gift,” the tool suggested eliminating the unnecessary word, stating: “Gift’ implies free.
Consider revising to: gift” Observations indicated that users often began self-
identifying similar redundancies in future drafts, such as avoiding phrases like “basic
fundamentals” or “unexpected surprise,” showcasing their growing confidence in

editing their work.
Reduction of Fear of Making Mistakes

The tool created a low-pressure environment where students could practice without
judgment, reducing anxiety associated with writing. Unlike traditional teacher
feedback, which could feel intimidating, the tool’s neutral and constructive tone
encouraged experimentation. For instance, a student hesitated to use advanced
vocabulary in their initial drafts but later incorporated phrases like “mitigate
challenges” instead of “solve problems” after receiving supportive feedback. The
absence of punishing language, combined with phrases like “Good attempt! Here’s a
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suggestion to enhance clarity,” helped students build confidence to try more complex
writing styles.

C. Encouragement for Self-Directed Writing
1)  Autonomy in the Writing Process

The tool’s 24/7 accessibility enabled students to practice writing at their convenience,
fostering self-directed learning. For example, a user could upload a draft multiple
times in a single session, observing improvements with each revision.

2)  Support for Independent Reflection and Revision

The tool encouraged students to reflect on their progress by comparing feedback
across drafts. For instance, after multiple revisions of an essay introduction, one
student expressed, “I now see how a stronger opening makes my writing more
engaging,” indicating deeper self-awareness of writing quality.

3. Discussion

The findings from this study tool reveal several key insights into its impact on student writing
development. The tool’s ability to provide fast, personalized feedback plays a significant role in
enhancing students' writing skills and motivation. By offering constructive and actionable feedback, the
tool helps students understand their errors and learn how to correct them independently, thereby
building their confidence. This feedback mechanism aligns with previous research, which highlights the
positive effects of personalized feedback on skill development and student motivation.

One of the notable strengths of the tool is its iterative learning support, which encourages students
to engage actively with their writing. The process of receiving feedback and making revisions fosters
gradual improvement, as evidenced by progress tracking features that visually highlight improvements.
These features offer tangible evidence of progress, which motivates students to continue improving their
work. This iterative approach not only motivates students but also reinforces their understanding of
writing rules, enabling them to apply these concepts independently in future tasks. Such an approach is
consistent with research showing that iterative feedback can promote deeper learning and skill
retention.

Moreover, the tool's focus on coherence and organization aids students in developing a logical flow
in their writing. By suggesting transitions or restructuring paragraphs, it helps students create more
cohesive texts. This aspect of the tool is particularly valuable for students who struggle with organizing
their thoughts and ensuring clarity in their writing. Providing specific feedback on organization allows
students to address one of the most common challenges in writing, creating clear and structured
arguments or narratives thereby contributing to the overall quality of their written work.

However, the study also highlights some limitations. While the tool provides valuable support,
there is a risk that students may become overly reliant on it, potentially hindering their ability to develop
writing skills independently. This dependency could lead to a situation where students might expect
immediate fixes rather than engaging in the critical thinking required for self-correction. Such a concern
underscores the importance of using the tool as a complementary resource rather than a replacement
for traditional teaching methods. Educators are encouraged to incorporate the tool into a balanced
learning strategy, ensuring that students continue to develop their writing skills autonomously. Research
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on tool overreliance suggests that students benefit most when such resources are used to supplement,

rather than replace, traditional learning environments.

In conclusion, Cambridge's Write & Improve tool offers significant benefits in supporting writing
development through personalized feedback and iterative learning. These features enhance student
motivation and confidence by providing clear, actionable insights into their writing. However, careful
integration into educational settings is necessary to maximize its potential while mitigating the risk of
overreliance. Future research could explore how Al tools like Write & Improve can be adapted to
different learning environments, such as classrooms with diverse proficiency levels, to further enhance
writing instruction and ensure that students develop long-term independent writing skills.

Conclusion

This study set out to explore how Cambridge's Write & Improve tool supports students' writing
development through personalized feedback and its impact on learner motivation and confidence. The
findings show that the tool not only provides actionable, individualized feedback but also encourages
iterative learning and self-revision, fostering greater autonomy in student writing practices. By offering
clear suggestions and visual indicators of progress, the tool reinforces student engagement and builds a
sense of achievement that contributes to writing improvement.

Importantly, this study highlights the value of digital tools in enhancing the writing process,
especially when used to supplement teacher guidance. The feedback-driven interaction between learner
and tool promotes deeper understanding of writing mechanics rather than surface-level correction. At
the same time, the research draws attention to the potential risks of overreliance on automated systems,
suggesting the need for thoughtful integration into pedagogical settings.

In sum, the study contributes to a growing body of knowledge on Al-assisted learning
environments and emphasizes the importance of balancing technological support with instructional
scaffolding. Future research may consider how such tools can be further adapted to suit diverse learner
profiles and how they perform in varied instructional contexts.
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