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Abstract

Pronunciation anxiety is one of the problems encountered by the students. They are
hesitant to speak the second language because they fear mispronouncing it, affecting their
communication skills. Thus, this study aimed to determine the students’ pronunciation
anxiety level and its relationship to their communication ability. We used a descriptive-
correlational research design in the study, which included the 161 Senior High School
Grade 11 students of UMDC. Consequently, findings revealed that respondents sometimes
feel anxious when pronouncing words yet are highly communicative with others. Also,
results showed a significant relationship between the students’ levels of pronunciation
anxiety and their capability to communicate, which indicates that the pronunciation
anxiety of the students affects their ability to communicate. After thorough analysis, the
researchers recommended that the school administrators may conduct a student’s self-
evaluation and may implement different intervention programs. Additionally, teachers
may use speaking activities to help students boost their confidence in communication.
Moreover, students may encourage themselves to be calm when pronouncing words.
Lastly, this study may be a reference for other researchers to explore other factors related
to students’ moderate achievement in overcoming pronunciation anxiety.
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INTRODUCTION

Instructors frequently focus on preparing students for exams that assess language
knowledge rather than language skills like oral communication (Ha & Murray, 2021).
Despite spending a lot of time and effort learning English, many students need help with
oral communication due to the professors' emphasis on linguistic form in the classroom.
Also, the student’s emotions, such as anxiousness, impact how well they communicate.
According to Bitsko, Holbrook, Ghandour, Blumberg, Visser, Perou, and Walkup (2018),
anxiety has recently drawn the attention of specialists in undergraduate education due to
its increasing prevalence among students and its association with active learning
pedagogies in undergraduate science courses.

On the other hand, because it permeates all aspects of human life where the
speaker and the hearer collaborate to make and understand each other's utterances
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(Foote & Trofimovich, 2018), pronunciation is an essential element of communicative
competence (Jones, 2018). Learners of second languages (L2) who experience
pronunciation issues and anxiety are less likely to be understood verbally (Thomson &
Derwing, 2015). Moreover, pronunciation helps students understand spoken English
more quickly (Seyedabadi et al., 2015). In this way, clear pronunciation lays the
groundwork for further oral skill improvement in L2 learners.

Exploring the relationship between pronunciation and communication is vital to
note that pronunciation training affects students' lives in practically all contexts and
circumstances (Darcy, 2018). For instance, the teachers in Couper's (2017) research
stated that pronunciation is a crucial component of learning English and aids in their
students' success in communication. This result is consistent with a prior study that
demonstrated that teachers place a high value on pronunciation in ESL instruction since
it influences students' communication skills (Zielinski & Yates, 2015). Interestingly,
Nguyen's (2019) study's teacher participants stated that pronunciation was the most
crucial language competence, which suggests that if a student experiences pronunciation
anxiety, they would also experience language communication anxiety.

Theoretically, the theory of willingness to communicate in a language (L2ZWTC), as
proposed by MaclIntyre, Clement, Dornyei, and Noels (1998), as cited in the study of
Baran-Lucarz (2014), emphasizes the readiness of learners to engage in communication
as a result of the interaction between immediate situational factors, such as the desire to
speak to a specific person or knowledge of the topic, and more long-lasting influences,
such as the study's theoretical underpinnings. They propose that people should instead
believe in themselves and start reading phrases they had problems pronouncing because
they explain that "anything that increases state anxiety will diminish one's self-
confidence and, consequently, one's willingness to and capability to communicate.”

Research on learners' perceptions of language education, in general, has increased
over the past several decades, but little is known about how pronunciation anxiety affects
communicative ability in tertiary English (Nguyen et al, 2021). As a result, the
researchers at UM Digos College are encouraged to conduct a study to determine whether
students in senior high school are reluctant to speak a second language because they are
concerned about mispronouncing it. Therefore, they will find it challenging to
communicate using the language, leading to low self-esteem.

LITERATURE REVIEW
Fear of Negative Evaluation

According to Baran-Lucarz (2014), as he stated that learners experience fear of
negative evaluation caused by anticipating that other speakers will have negative
opinions about one based on one's pronunciation. This is also supported by Dornyei
(2015), learners may also fear being judged negatively by others, like their classmates
and teachers, if they consider their pronunciation different from or at a lower level than
that of the majority; if their pronunciation does not meet their pre-set goals or if they hold
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beliefs that acquiring a native-like accent is necessary, I always possible to achieve or is
expected by significant others.

Self-assessment

Pronunciation anxiety has been suggested as a situation-specific type of anxiety;
it was also believed to have a trait-like nature, most probably shaped by several
individual-learner differences, particularly personality (Baran-tucarz, 2014). This
anxiety comprises self-perceptions and beliefs related to foreign language learning.
Worrying about one’s pronunciation can be an essential source of language anxiety and
willingness to communicate (Maclntyre, 2017).

Level of Students’ Capability to Communicate

There are other potential benefits from more frequent contact with the authentic
target language. First, learners with higher levels of communication capability, having
experienced practical communicative situations, may reveal more realistic beliefs about
the importance of pronunciation in communication, realizing, for example, that even
accented pronunciation can be intelligible (Baran-Lucarz, 2014). And, students who are
more eager to speak outside and inside the classroom may expose themselves to more
input and offer more practice in the perception and production of words. Though this may
not guarantee higher levels of pronunciation (Derwing &Munro, 2015).

Self-confidence

According to Zhang, Beckmann, and Beckmann (2018), self-confidence is also
rooted in the culture one is brought up in. This seems particularly important in light of
Gregersen and Maclntyre's (2015) claim that “researchers have consistently found that
high FL anxiety and low TL self-confidence are the greatest predictors of a learner’s
unwillingness to communicate.”

Motivation

As cited by Duong, Hung, and Nguyen (2021), most students (18/24) said that
there are factors that arouse learners’ interest in classroom learning. The students’
responses suggest that the classroom atmosphere influences their interest and
motivation in learning and practicing pronunciation. Reflecting on their recent
experience, the students believed that communicative tasks create a more relaxing
atmosphere via arranging communicative tasks, making learners more willingly involved
in classroom learning.

METHOD
Respondents

The respondents to this study were the 161 senior high school grade 11 students
of UM Digos College. The SHS students who responded were specifically the Grade 11
students because they have an oral communication subject in which they could easily
connect and understand the questions being asked to them to answer the problem of the
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study. Moreover, the respondents must be enrolled during the first semester of the school
year 2021-2022 with strands in STEM, HUMSS, and ABM. Additionally, the study used
random sampling to determine the appropriate sample size. Lastly, the listings of the
respondents were obtained from the principal of the senior high school at UM Digos
College.

Based on Table 1, the data revealed that most of the participants were students
under the strand of Humanities and Social Science (HUMSS) (f = 64; 39.8%) and to be
followed by the students under Accountancy, Business Management (ABM) (f = 58;
36.0%). Lastly, the least number of participants or students were under the strand of
Science, Technology, Engineering, and Mathematics (STEM) (f = 39; 24.2%).

Table 1. Characteristics of 161 Senior High School students included in the study

Profile f %
Strand

Accountancy, Business Management (ABM) 58 36.0
Humanities and Social Science (HUMSS) 64 39.8

Science, Technology Engineering and

Mathematics (STEM) 39 24.2

Instruments

To quantify the level of pronunciation anxiety, the researchers constructed a
survey duly validated by English language experts. The survey instrument was composed
of 20 items for the pronunciation anxiety indicator adapted from the study of Baran-
Lucarz (2014) entitled “Pronunciation Anxiety and Willingness to Communicate in the
Foreign Language Classroom” and ten items for the capability to Communicate indicator
adapted from the study of Borges (2014) entitled “Pronunciation Beliefs and other
Predictors of Phonological Performance” to evaluate or assess students’ performance in
communication specifically. The questionnaires were administered to the Senior High
School Grade 11 students of UM Digos College.

The rating scale below shows how the respondents rate their pronunciation
anxiety.

Numerical Range of Descriptive Descriptive Interpretation
Scale Means Level
5 4.21-5.00 Very High This indicates that
pronunciation  anxiety in
students’ communication

occurs constantly.
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4 3.41-4.20 High This indicates that
pronunciation  anxiety in
students’ communication often

occurs.
3 2.61-3.40 Moderate This indicates that
pronunciation  anxiety in
students’ communication

sometimes occurs.

2 1.81 - 2.60 Low This indicates that
pronunciation  anxiety in
students’ communication

seldom occurs at times.

1 1.00 - 1.80 Very Low This indicates that
pronunciation  anxiety in
students’ communication

never occurs.

The following range was used to describe the level of capability to communicate
with the Grade 11 students.

Numerical Range of Descriptive Descriptive Interpretation
Scale Means Level
5 4.21-5.00 Very High This indicates that the

capability to communicate of
Senior High School students of
UMDOC is excellent.

4 3.41-4.20 High This indicates that the
capability to communicate
with  Senior High School
students of UMDC is very
satisfactory.

3 2.61-3.40 Moderate This indicates that the
capability to communicate
with Senior High School
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students of UMDC is
satisfactory.

2 1.81 - 2.60 Low This indicates that the
capability to communicate
with  Senior High School
students of UMDC is poor.

1 1.00 - 1.80 Very Low This indicates that the
capability to communicate
with Senior High School
students of UMDC is very poor.

Design and Procedure

The researchers used descriptive-correlational, with the study survey as the
virtual device for information assortment. It will be carried out using Google Forms on
several internet platforms. Creswell (2003) describes the variables and the relationships
that occur naturally between and among them. It concentrates on get-together numerical
information and summing it up crosswise over gatherings of individuals to disclose to
specific wonder. The design is appropriate in this study for it deals with gathering
essential data to determine the relationship between pronunciation anxiety and the
capability to communicate with Grade 11 students.

Moreover, in gathering data, the researchers asked permission by means of a letter
to conduct a study addressed to the Director. After the approval, copies of the
questionnaire were distributed to the target respondents. Then After the retrieval of the
administered instrument, data were collated and subjected to statistical processing to
answer the questions deemed by the researchers in the study. Lastly, when the data
obtained from the questionnaire were collated and statistically processed, the said data
were analyzed and interpreted to answer the research problem.

The following statistical treatment tools were used and interpreted to obtain valid
and reliable results based on the 0.05 significance level. Mean was used to determine the
level of pronunciation anxiety and communication capability of the Grade 11 students in
UM Digos College. Meanwhile, Spearman's Rho determines the significant relationship
between pronunciation anxiety and the communication capability of the Grade 11
Students in UM Digos College.

FINDINGS
Level of Pronunciation Anxiety of the Grade 11 Students
Table 2 present the 161 respondents’ level of pronunciation anxiety in terms of

fear of negative evaluation and self-assessment. Based on the descriptive analysis, the fear
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of negative evaluation dimension (x=3.09; SD=0.740) got the highest level of
pronunciation anxiety, while the self-assessment dimension (x=2.93; SD=0.766) got the
lowest level. In general, it was described that the respondents sometimes feel anxious in
pronouncing words (x=3.01; SD=0.681). This implies that pronunciation anxiety in
students’ communication sometimes occurs, which is not good because there is still the
presence of anxiety that the students must not possess. This could also be associated with
a weak factor affecting the students’ pronunciation.

This is supported by the views of Baran-Lucarz and Lee (2021); most previous
empirical data have revealed that language anxiety (LA) has a detrimental effect on both
foreign language (FL) learning and its use. One type of anxiety experienced by FL learners,
along with speaking, reading, writing, and listening anxiety, is pronunciation anxiety (PA).
As cited by Derwing & Munro, 2015), the source of anxiety mentioned most frequently by
learners is their “great embarrassment” because they believe that they have a terrible
accent.

Moreover, the results for each indicator will be revealed in the subsequent
paragraph:

Table 2. SHS students’ level of pronunciation anxiety, n = 161

Indicators X SD

Fear of Negative Evaluation 3.09 0.740
Self-assessment 2.93 0.766
Overall 3.01 0.681

Level of Students’ Capability to Communicate

Table 3 presents the 161 respondents’ capability to communicate regarding self-
confidence and motivation. Based on the descriptive analysis, the motivation dimension
(x=3.91; SD=0.850) got the highest level of students’ capability to communication
capability- confidence dimension (x=3.37; SD=0.850) got the lowest level. In general, it
was described that the respondents are highly communicative with others (x=4.12;
SD=0.419). This indicates that the capability to communicate with Senior High School
students of UMDC is very satisfactory, which is essential to promote better understanding
and eliminate anxiety in speaking.

Students more eager to talk outside and inside the classroom may expose
themselves to more input and offer more practice in the perception and production of
words. Though this may not guarantee higher levels of pronunciation (Derwing & Munro,
2015), there are other potential benefits from more frequent contact with the authentic
target language. Learners with higher levels of communication capability, having
experienced practical communicative situations, may reveal more realistic beliefs about
the importance of pronunciation in communication, realizing, for example, that even
accented pronunciation can be intelligible (Baran-tucarz, 2014). Moreover, the results for
each indicator will be revealed in succeeding paragraphs.
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Table 3. SHS students’ communication capability, n = 161

Indicators X SD

Self-confidence 3.37 0.832
Motivation 3.91 0.850
Overall 3.64 0.761

Table 4. Correlation matrix between pronunciation anxiety and capability to
communicate

Capability to Communicate

Pronunciation
Anxiety Self Confidence Motivation Overall
Fear of Negative 0.35 .195* 109
Evaluation
(0.685) (.013) (.168)
Self-assessment .208** 252%* 229%*
(.008) (.001) (.004)
Overall 161* 258%* .208**
(.041) (.001) (.008)
*p<0.05
*p<0.01
DISCUSSION

Significant Relationship Between Pronunciation Anxiety and Capability to
Communicate of the Senior High School Students

Table 4 shows the correlation of the variables in this study. The results indicate a
significant relationship between the Grade 11 students’ levels of pronunciation anxiety
and capability to communicate (df =n-2) =.208, p = .008. This indicates that the fear of
negative evaluation and self-assessment positively affects the capability to communicate
with the Grade 11 students in UMDC. Hence, with these results, it rejects the null
hypothesis. Hence, this generally implies that the students' pronunciation anxiety is one
factor that influences their communicative competence. If they are anxious and doubt
their pronunciation skills, their communication process with others will negatively be
affected, which might result in misunderstanding.
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Additionally, it can be observed that only some indicators for pronunciation
anxiety are significantly related to communication capability. For instance, in fear of
negative evaluation, the communication capabilities P-value is .013, less than the .05
significance level. Another one is the pairing of self-assessment and self-significance
leveled p-value is .008, which is lesser than .01. The third pairing is self-assessment and
motivation, the computed p-value is .001 which is lesser than .01. The fourth pairing is all
of the indicators of the capability to communicate and self-assessment, the computed P-
value is .004 which is lesser than .01. Moreover, the fifth pairing is all of the indicators of
pronunciation anxiety and self-confidence, the computed p-value is .041 which is lesser
than .05. The sixth pairing is all of the indicators of pronunciation anxiety and motivation,
the computed p-value is .001 which is lesser than .01. And the last pairing is all of the
indicators of the capability to communicate and all of the indicators of pronunciation
anxiety, the computed P-value is .008 which is lesser than .01. Overall, there is a
correlation between the two variables. This indicates that pronunciation anxiety might
affect the capability to communicate with the Grade 11 students in UMDC.

This is supported by Baran-Lucarz (2014), who also examined the relationship
between the student's capability to communicate and pronunciation anxiety among
Polish university students, and the results pointed to the high correlation between these
two constructs. This is supported by Derwing & Munro (2015), who said pronunciation
and learning are emotional. The fear of negative evaluation caused by pronunciation is
among the central component of pronunciation anxiety. Hence, according to Dewaele and
Dewaele (2017), fun, laughter, good rapport among students, a positive classroom
atmosphere, and a feeling of confidence and security during teaching language lessons
can help lower participants’ pronunciation anxiety levels which helps students to
improve their communication skills.

In addition, the theory of Maclntyre, Clement, Dornyei, and Noels (1998), as cited
in the study of Baran-tucarz (2014), also supports the study's finding that anything that
raises anxiety levels will make a person feel less confident, which will affect their
willingness and capability to communicate with others. In the context of this study, based
on the result, there is a correlation between the two variables. Hence, it implies that
pronunciation anxiety affects the ability of an individual to communicate with others.

CONCLUSION

This study aimed to determine the students’ pronunciation anxiety level and its
relationship to their communication ability. Based on the result, the researchers
concluded that most respondents were students in the Humanities and Social Science
strand. Moreover, the respondents sometimes feel anxious about pronouncing words,
which implies that pronunciation anxiety in students’ communication is sometimes
manifested, which is not still good. There is still the presence of anxiety that the students
must not possess. Additionally, the respondents were highly communicative with others,
which implies that their capability to communicate is very satisfactory, which is essential
to promote better understanding and eliminate anxiety when speaking. On the other
hand, there was a significant relationship between the students’ levels of pronunciation
anxiety and their ability to communicate, which indicates that pronunciation anxiety
positively affects the student's ability to communicate at UMDC. Hence, with these results,
it rejects the null hypothesis.
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