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Abstract 
ChatGPT is frequently prescribed as a valuable tool for language teaching with its ability to 
generate human-like responses and engage in interactive conversations. This research study 
explores language teachers' perspectives on ChatGPT as a resource for language teaching. 
The study investigates the perceived benefits, challenges, pedagogical considerations, and 
specific ways language teachers utilize ChatGPT in their instructional practices. To address 
these questions, a mixed-methods research design was employed. Language teachers from 
diverse educational settings participated in a survey. Thematic analysis was used to analyze 
the qualitative data, while descriptive statistics were applied to analyze the quantitative 
data. The findings of this study shed light on the perceived benefits of ChatGPT, such as 
increased efficiency in lesson planning and additional language input for learners. On the 
other hand, teachers faced concerns about accuracy, reliability, and potential overreliance 
on technology. Moreover, the study explores how language teachers evaluate the 
pedagogical effectiveness of ChatGPT, considering factors such as learner engagement, 
language proficiency, and the alignment of ChatGPT-generated content with learning 
objectives. Overall, this study's results enhance understanding of the language teachers' 
perspectives regarding ChatGPT, facilitating informed discussions and further exploring its 
potential role and impact in language teaching contexts.  
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INTRODUCTION 

AI is fast becoming a key instrument in language teaching and learning. Newer AI algorithms 
have evolved over time and can now process data in its natural form; for example, convoluted 
neural networks and recurrent neural networks have gained prominence for their ability to 
analyze images, audio, and even video (LeCun,Y., Bengio, Y., & Hinton 2015; Bengio, 
Ducharme, and Vincent 2001; Bellegarda 2004; Vaswani et al. 2017). In recent years, large 
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language models, such as the Generative Pre-trained Transformer (GPT-3) (Floridi and 
Chiriatti 2020; Dwivedi et al. 2023; TiLund et al. 2023), have made substantial advances in 
natural language processing (NLP). These models are trained on vast volumes of text data 
and they can produce human-like narrative, answering questions, and performing other 
language-related tasks with great accuracy (Vaswani et al. 2017; Devlin et al. 2019; Lai et al. 
2023; Zhai 2023). 

For example, to boost student learning and engagement, researchers have employed 
language models to develop interactive educational resources such as quizzes and flashcards 
(Kasneci et al. 2023; Gabajiwala et al. 2022; Dijkstra et al. 2022). Dijkstra et al. (2022) 
employed GPT-3 to produce multiple-choice questions and answers for a reading 
comprehension task and claim that automated quiz generating is beneficial (Fitria 2023; 
Elkins and Chun 2020; El Shazly 2021). It not only relieves teachers of the load of manual 
quiz design, but it also provides a useful tool for students to train and test their knowledge 
while learning from textbooks and preparing for exams (Dijkstra et al. 2022; Kasneci et al. 
2023).  

In other recent studies, GPT-3 was also used as an educational agent to encourage 
children's curiosity and improve question-asking skills (Kasneci et al. 2023; Abdelghani et 
al. 2022). However, applying these models should be done with caution because they have 
shortcomings (Chinonso, Theresa, and Aduke 2023; Eke 2023) such as lack of 
interpretability and bias, as well as unexpected misinterpreting in relatively simple tasks, 
which must be addressed (Cotton, Cotton, and Shipway 2023; Cropley 2001; Kohnke, 
Moorhouse, and Zou 2023). 

AI language models in language education have shown promise in various domains, 
including language learning, curriculum development, and instructional support (Eysenbach 
2023). These models can provide learners with additional language practice opportunities, 
access to authentic language resources, and personalized feedback (Cheong and Hong 2023; 
Farrokhnia et al. 2023). They also offer language teachers innovative tools for lesson 
planning, content creation, and addressing learner queries (Adiguzel et al. 2023; Sok and 
Heng 2023).  

ChatGPT, an AI language model developed by OpenAI, has emerged as a potential 
resource for language teaching, offering opportunities to enhance instructional practices and 
support language learning (Dwivedi et al. 2023; Qadir 2023; Perkins 2023). With its ability 
to generate human-like responses and provide language-related assistance, ChatGPT has 
garnered attention in language education (Rahman, Mostafizer, and Watanobe 2023; Zhai 
2023).  

However, while the benefits of AI language models are evident, it is essential to 
critically examine their implications and challenges within the context of language teaching 
(Cheong and Hong 2023). As the integration of AI technologies into educational contexts 
evolves, it is crucial to explore language teachers' perspectives regarding using ChatGPT as 
a language teaching resource (Baskara and Mukarto 2023). Understanding teachers' 
perceptions can provide valuable insights into the benefits, challenges, and pedagogical 
considerations of incorporating ChatGPT in language teaching practices (Kasneci et al. 2023; 
Dwivedi et al. 2023). 



 

CELTI: Conference on English Language Teaching | 1107 

This research study explores language teachers' perspectives on ChatGPT as a 
language teaching resource, focusing on the benefits, challenges, and pedagogical 
considerations associated with its integration into language teaching practices. By 
investigating teachers' viewpoints, this study seeks to contribute to the existing body of 
knowledge and inform educational practitioners and policymakers about the potential of 
ChatGPT in language education. 

The research questions guiding this study are as follows: 1) What are the perceived 
benefits of using ChatGPT as a language teaching resource according to language teachers? 
2) What challenges do language teachers face when integrating ChatGPT into their 
instructional practices? 3) How do language teachers evaluate the pedagogical effectiveness 
of ChatGPT in supporting language learning? 4) In what specific ways do language teachers 
utilize ChatGPT in lesson planning and classroom instruction? 5) What pedagogical 
considerations do language teachers consider when using ChatGPT in their teaching 
practices? 

By addressing these research questions, this study aims to provide insights into the 
perspectives of language teachers, explore the potential of ChatGPT as a language teaching 
resource, and identify the factors that shape its effective integration into language teaching 
practices. The findings of this research will contribute to understanding the benefits, 
challenges, and pedagogical considerations associated with using ChatGPT, ultimately 
informing the development of effective strategies and guidelines for its implementation in 
language education.  
 

METHOD 

This study employed a qualitative research approach to gain in-depth insights into teachers' 
perspectives on using ChatGPT as a language teaching resource. A diverse sample of 
language teachers was recruited to obtain a range of perspectives. This study interviewed 
ten language teachers from elementary to higher education levels.  

Semi-structured interviews were conducted with the participants to explore their 
perspectives on using ChatGPT as a language teaching resource. An interview protocol was 
developed to guide the interviews and ensure participant consistency. The interviews were 
audio-recorded to capture the participants' responses accurately and in detail. These audio 
recordings were transcribed verbatim, ensuring the data was available for thorough 
analysis. 

Thematic analysis was employed to analyze the interview data collected from the 
participants. The analysis involved several stages in identifying recurring themes and 
patterns related to the benefits, challenges, and pedagogical considerations of using ChatGPT 
as a language teaching resource. 

Informed consent was obtained from all participants to ensure ethical conduct 
throughout the research process. Participants were fully informed about the nature and 
purpose of the study, their voluntary participation, and the confidentiality and anonymity of 
their responses. 
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FINDINGS 

This research study explored language teachers' perspectives on using ChatGPT, an AI 
language model, as a resource for language teaching. The study investigated the benefits, 
challenges, and pedagogical considerations of integrating ChatGPT into language teaching 
practices. Valuable insights were gained through the data analysis. 

The study identified several perceived benefits of using ChatGPT in language 
teaching. These included improved access to language resources, time-saving in lesson 
planning, increased language input for learners, and enhance learner engagement. The 
details of the results are depicted as follows. 
a. Improved Access to Language Resources: Using ChatGPT as a language teaching 

resource provides teachers and learners with enhanced access to a wide range of 
language resources. ChatGPT can be a virtual language assistant, offering immediate and 
on-demand language support. It can generate language examples, provide explanations, 
and offer vocabulary suggestions, helping learners overcome language barriers and 
access relevant linguistic information. By utilizing ChatGPT, teachers and learners can 
tap into a vast array of language resources conveniently and efficiently. 

b. Time-Saving in Lesson Planning: Integrating ChatGPT into lesson planning can 
significantly save teachers time and effort. The tool can assist in generating lesson 
materials, such as sample dialogues, practice exercises, or interactive tasks. Teachers 
can leverage ChatGPT's ability to provide language models and responses to quickly 
create engaging and relevant teaching materials. By utilizing the tool's language 
generation capabilities, teachers can streamline their lesson planning process and 
allocate more time to other aspects of teaching, such as individualized instruction or 
formative assessment. 

c. Increased Language Input for Learners: ChatGPT can offer learners a valuable source 
of increased language input. Through interactions with ChatGPT, learners can engage in 
conversations, ask questions, and receive responses that provide language input beyond 
the confines of the classroom. The tool allows learners to practice their language skills 
in authentic communication scenarios, promoting exposure to different language 
patterns, vocabulary usage, and contextualized language use. Increased language input 
through ChatGPT can improve learners' language development and proficiency. 

d. Enhanced Learner Engagement: ChatGPT has the potential to improve learner 
engagement by providing an interactive and personalized learning experience. Learners 
can actively participate in conversations with ChatGPT, receiving immediate feedback 
and tailored responses. The interactive nature of the tool can captivate learners' interest 
and motivation, as they can practice language skills in a supportive and non-judgmental 
environment. The conversational aspect of ChatGPT can make language learning more 
dynamic and engaging, fostering a sense of active participation and ownership in the 
learning process. 

In summary, they are using ChatGPT as a language teaching resource offers several 
benefits. It provides improved access to language resources, saves teachers' time in lesson 
planning, increases language input for learners, and enhances learner engagement. These 
advantages contribute to a more efficient and engaging language learning experience, 
supporting learners in their journey towards language proficiency. 
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However, the study also highlighted challenges teachers face, such as concerns about 
the accuracy and reliability of AI-generated content, potential overreliance on technology, 
and the need for teacher adaptation and contextualization of ChatGPT-generated materials. 
The details of each point are explained in the following paragraphs. 
a. Technical Competence: Teachers may encounter challenges acquiring the necessary 

technical skills to integrate ChatGPT into their instructional practices effectively. They 
might need to familiarize themselves with the functionalities and limitations of the tool, 
which can require time and effort. 

b. Reliability and Accuracy: Teachers may express concerns about the reliability and 
accuracy of ChatGPT in providing language-related assistance. They may question the 
model's ability to consistently generate correct and appropriate responses, particularly 
in complex language tasks or in different language contexts. 

c. Lack of Customization: Teachers might find it challenging that ChatGPT's responses 
cannot be easily customized to align with specific pedagogical goals or adapt to 
individual learner needs. They may perceive limitations in tailoring the tool to meet the 
diverse requirements of their language learners. 

d. Dependency on Technology: The reliance on ChatGPT as a language teaching resource 
may raise concerns among teachers regarding the potential overreliance on technology. 
They may worry that the tool could replace or diminish the role of human interaction 
and personalized instruction, which they value as essential aspects of language learning. 

e. Privacy and Data Security: Teachers may express concerns about the privacy and data 
security implications of using ChatGPT. They might be apprehensive about collecting 
and storing sensitive learner information or the potential risks associated with data 
breaches or misuse. 

f. Lack of Contextual Understanding: Teachers may find it challenging to ensure that 
ChatGPT can comprehend and appropriately respond to learner input within specific 
contextual nuances, cultural references, or domain-specific language requirements. The 
tool's limitations in understanding the broader context of language use may pose 
challenges for teachers and learners. 

g. Integration with Existing Curriculum: Teachers need help integrating ChatGPT into 
their language curriculum and instructional practices. They may need to adapt or modify 
their teaching materials, lesson plans, and assessment methods to effectively 
incorporate the tool, which could require additional time and effort. 

h. Training and Professional Development: Teachers may need opportunities to 
enhance their competence using ChatGPT as a language teaching resource. Access to 
suitable training programs or resources might be limited, and teachers may require 
support in developing their pedagogical strategies for maximizing the tool's benefits. 

Language teachers evaluated the pedagogical effectiveness of ChatGPT by considering 
various factors as follows. 
a. They assessed learner engagement, looking at how ChatGPT fostered active 

participation and motivation among learners. 
b. Teachers evaluated the tool's impact on language proficiency development, observing if 

it facilitated the acquisition of vocabulary, grammar, and communication skills.  
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c. They examined how well ChatGPT aligned with curricular objectives, ensuring that its 
use supported the overall goals of the language curriculum.  

d. Teachers assessed the tool's overall impact on the teaching and learning process, 
considering its influence on instructional strategies, classroom dynamics, and learner 
outcomes.  

By considering these aspects, teachers could determine the pedagogical effectiveness of 
ChatGPT in supporting language teaching and learning. 

On the other hand, language teachers demonstrated a thoughtful approach to utilizing 
ChatGPT in their language teaching practices. They integrated the generated content from 
ChatGPT into their lesson materials, incorporating it as examples, dialogues, or exercises to 
enhance the learning experience. Additionally, teachers used ChatGPT as a language practice 
tool, encouraging learners to engage in conversations and receive feedback from the tool. 
They also utilized ChatGPT as a resource to address learner queries, providing immediate 
language support and clarification. Through these diverse applications, teachers effectively 
leveraged the capabilities of ChatGPT to create interactive and tailored language learning 
opportunities for their students. 

Pedagogical considerations played a crucial role in the use of ChatGPT. Teachers 
emphasized the importance of adapting and contextualizing AI-generated content, 
promoting learner autonomy, addressing individual learner needs, and maintaining a 
balanced approach that combines the benefits of technology with their expertise as language 
educators. The pedagogical considerations the teachers emphasized in using ChatGPT are 
depicted in the following points. 
a. Alignment with Language Learning Objectives: Teachers need to carefully consider 

how the use of ChatGPT aligns with their language learning objectives. They should 
evaluate whether ChatGPT can contribute to developing specific language skills, such as 
vocabulary acquisition, grammar understanding, or conversational fluency. The tool 
should be integrated in a way that supports the overall goals of the language curriculum. 

b. Complementing Instructional Strategies: Teachers should explore how ChatGPT can 
complement existing instructional strategies. They must consider how the tool can be 
integrated into their teaching practices to enhance and supplement classroom activities, 
such as providing immediate feedback, offering additional language examples, or 
fostering autonomous learning. ChatGPT should improve the teaching and learning 
process rather than replace or undermine traditional instructional approaches. 

c. Learner Engagement and Motivation: Teachers should reflect on how ChatGPT can 
enhance learner engagement and motivation. They should consider using the tool in 
ways that captivate learners' interest and promote active participation. This might 
involve designing interactive activities or tasks that leverage ChatGPT's conversational 
capabilities and personalized responses to stimulate learner engagement. 

d. Adaptability to Learner Needs: Teachers should consider how ChatGPT can be 
adapted to meet learners' diverse needs and preferences. They should explore ways to 
customize the tool's functionalities, language level, or prompts to cater to individual 
learner differences. Adapting ChatGPT can help address learner-specific challenges, 
provide appropriate scaffolding, and ensure the tool aligns with learners' linguistic 
proficiency and learning styles. 
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e. Critical Thinking and Evaluation Skills: Teachers should encourage learners to 
develop critical thinking and evaluation skills when using ChatGPT. Learners should be 
prompted to assess the tool's responses' reliability, accuracy, and appropriateness. 
Teachers can guide learners in evaluating and verifying the information provided by 
ChatGPT, fostering a critical mindset and reinforcing the importance of human judgment 
in language learning. 

f. Collaborative and Interactive Learning Opportunities: Teachers should explore how 
ChatGPT can foster collaborative and interactive learning experiences. They can design 
activities that involve learners working together to interact with ChatGPT, engaging in 
discussions, or engaging in peer feedback. Encouraging collaborative learning with 
ChatGPT can promote language practice, negotiation of meaning, and social interaction 
among learners. 

g. Ethical Use of Technology: Teachers should promote ethical considerations in using 
ChatGPT. They need to educate learners about the limitations and potential biases of the 
tool, ensuring that learners understand its purpose as a language learning resource 
rather than a replacement for human interaction. Teachers should emphasize the 
responsible and ethical use of ChatGPT, including considerations of privacy, data 
security and avoiding overreliance on the tool. 

These pedagogical considerations reflect the importance of thoughtfully integrating 
ChatGPT into language teaching practices while keeping learners' needs and educational 
goals at the forefront. Teachers should adapt and refine their instructional approaches to 
maximize the benefits of ChatGPT while addressing potential limitations or challenges. 

The findings of this study have implications for language teachers, educational 
policymakers, and technology developers. They provide insights into integrating ChatGPT 
and similar AI language models in language teaching contexts. The research contributes to 
understanding the complex interplay between benefits, challenges, and pedagogical 
considerations when incorporating AI language models into language teaching practices. 

Future research can focus on addressing the identified challenges and developing 
strategies and guidelines for the effective integration of ChatGPT in language teaching. By 
considering teachers' perspectives and incorporating their insights, the potential of ChatGPT 
as a valuable language teaching resource can be maximized, benefiting language learners and 
advancing language education overall. 

CONCLUSION 

In conclusion, this research study has provided valuable insights into language teachers' 
perspectives on ChatGPT as a language teaching resource. Several key findings have emerged 
by exploring the perceived benefits, challenges, and pedagogical considerations of 
integrating ChatGPT into language teaching practices. 

Firstly, language teachers have acknowledged various benefits of using ChatGPT. 
They have reported improved access to language resources, time-saving in lesson planning, 
increased language input for learners, and enhanced learner engagement as notable 
advantages. These benefits highlight the potential of ChatGPT to support language teaching 
by providing additional language practice opportunities and facilitating instructional 
efficiency. 
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However, the study has also revealed several challenges language teachers face when 
utilizing ChatGPT. Concerns about the accuracy and reliability of AI-generated content, 
potential overreliance on technology, and the need for teacher adaptation and 
contextualization of ChatGPT-generated materials have been identified as significant 
hurdles. These challenges underscore the importance of critical evaluation and pedagogical 
discernment when integrating AI language models into language teaching practices. 
Language teachers have also demonstrated a thoughtful approach to evaluating the 
pedagogical effectiveness of ChatGPT. Their considerations encompassed factors such as 
learner engagement, language proficiency development, alignment with curricular 
objectives, and the overall impact on the teaching and learning process. These evaluations 
highlight the importance of aligning ChatGPT with pedagogical goals and ensuring its 
meaningful integration within the instructional framework. 

Furthermore, the research has shed light on how language teachers utilize ChatGPT 
in lesson planning and classroom instruction. From integrating ChatGPT-generated content, 
explanations, and examples into lesson materials to utilizing it as a language practice tool or 
resource for addressing learner queries, teachers have showcased their creativity and 
adaptability in incorporating ChatGPT effectively into their teaching practices. 

Pedagogical considerations have also played a crucial role in using ChatGPT by 
language teachers. They have demonstrated the importance of adapting and contextualizing 
ChatGPT-generated content, promoting learner autonomy, addressing individual learner 
needs, and maintaining a balanced approach that combines the benefits of technology with 
their expertise as language educators. 

Overall, this research contributes to understanding teachers' perspectives on 
ChatGPT as a language teaching resource. It highlights the complex interplay between 
benefits, challenges, and pedagogical considerations in using AI language models in language 
teaching. The findings of this study have implications for language teachers, educational 
policymakers, and technology developers, providing insights that can inform decision-
making processes regarding the integration of ChatGPT and similar tools in language 
teaching contexts. 

Future research is recommended to explore the identified challenges and pedagogical 
considerations to develop strategies and guidelines for effectively integrating ChatGPT and 
AI language models into language teaching practices. By addressing these challenges and 
incorporating teachers' perspectives, the potential of ChatGPT as a valuable language 
teaching resource can be maximized, ultimately benefiting language learners and advancing 
language education as a whole. 
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